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Abstract 
Integration of a new teacher in the workplace causes associations with description of new work duties, introduction to the 
colleagues and demonstration of premises, however quite frequently the new teacher feels confused and even frightened in the 
new environment. Adaptation can determine largely further emotional feelings of the employee, motivation, investment level in 
the results of joint and individual work, so it is important to plan and manage this process so that the new teacher would adapt in 
the school environment as successfully as possible. Within the framework of the paper, the results of the empiric research are 
analysed on the opinion of principals of Liepaja educational establishment, experienced and new teachers in relation with 
adaptation process in the school. The main aim of the research is to find out the meaning of activities of school principal and 
school collective in adaptation of the new teacher in the educational establishment. The research disclosed that different events 
are arranged at schools, but no activities are offered that would be aimed exactly to faster and more successful adaptation of new 
teachers in school collective. In the research a conclusion is drawn that adaptation of new teachers happens more frequently “of 
one’s own” because a mentor helps new teachers to adapt only in 3 from 15 educational establishments involved in the research. 
© 2015 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of Academic World Education and Research Center. 
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1. Introduction 
Usually young people obtain a diploma of higher education in the field they want to work in and attest 
themselves. Not only the young ones, but very employee wants to develop positive motivation, be in beneficial 
psychological environment, realize oneself individually as a professional and member of a team, be in comfortable 
work conditions, get support from the management and take the opportunities to improve in further education by 
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achieving such level to call oneself as a professional in the field he/she is working.  
Profession of a teacher is one of the specific professions that require that a person is highly educated, flexible, 
dynamic and has a range of competencies. Nowadays a teacher meets challenges that have employees in the whole 
society and in the whole world, but not in all professions because high and qualitative results are expected from a 
teacher both as from a teacher of a subject and from a form teacher. From a young teacher it is expected that the 
defined work duties are implemented, the present competencies are applied and supplemented and the limits of 
liability are realized because no head of an educational establishment will try to set low standards for his/her 
employees, just in contrary – he/she will set high requirements. Concurrently with the aforementioned, the young 
teacher gets in adaptation process that is complicated and depends on different factors, especially on the factor of 
psychological environment that has an important role in all companies, including the school. In the research of 
Grayson and Alvarez (2008) it was discovered that exactly the competences forming the school climate – mutual 
relations of teachers, behaviour and values – are those things that are required for the young teachers to adapt more 
successfully in the school environment, but if the adaptation was unsuccessful, the satisfaction of young teachers 
with the work reduces. 
First months are the most difficult ones for a new teacher. They show whether the new teacher is able to use 
his/hr competencies in the professional activity and whether the opportunities offered in the school are suitable and 
motivating. (Boitmane, 2008) Sharplin, O’Neill and Chapman (2011) have studies that there are three critical 
moments in adaptation process: first week is connected with circulation of information, first six months – with 
cultivation of aid, support and competences and receipt of feedback from the staff, but three month before the end of 
school year the new teachers want to receive stability and certainty in their profession in the particular educational 
establishment.  
In essence, colleagues and management must be as a professional support mechanism for the new teacher during 
the adaptation process, but quite often the new teacher is assessed even more strictly when compared with 
experienced teachers who have accrued rich professional experience and who have certain reputation. Apart from 
supporting teachers there are also such teachers in the collective who persistently look for the signs of weakness and 
make the work of the new teacher more difficult. (Kreitner & Kinicki, 1998) If not colleagues at school and/or 
management, than a mentor may become an important support and provide of help at the beginning of professional 
activity of a teacher by facilitating the professional development of the new teacher when starting the work after the 
teacher’s diploma is obtained (Devos, 2010). For example, in the research of Nasser-Abu Alhija and  Fresko (2010) 
about mentoring of teachers it was discovered that activities and attitude of a mentor is connected with former 
experience of the mentor: research results have showed that in implementation of mentor’s activity there is 
important correlation between the mentors activities and attitude towards the aims of his/her activity and that 
successful implementation of adaptation is related with relations between a mentor and new teacher, integration at 
work, training. Mentor’s work in different education systems in the world has become an integral part of 
professional improvement process of a teacher, but in Latvia activity of mentors formed initially more like a support 
system to provide qualitative teaching practice for education of students. Irrespective of the fact that Ministry of 
Education and Science of the republic of Latvia has achieved that mentor’s profession is included in the 
Classification of Occupations (“Regulations regarding the list of teachers professions and positions”, 2011), more 
important aspect in adaptation process of new teachers is the positive attitude of colleagues and management that 
can help avoiding the anxiety and additional psychological stress, from direct conflicts and by providing so much 
information on the first days as the new teacher may perceive, understand and process.  
 
2.Methodology 
 
Adaptation process of new teachers may be assesses differently in each school which is determined by specific 
features and needs and interests of school. An empiric research was conducted from September to November 2013 
to clarify how much the adaptation of new teachers who have started the work right after graduation and obtaining 
teacher’s qualification and who work in an educational establishment of Liepaja City, is facilitated, by questioning 
the following persons in educational establishment of Liepaja City:  
x principals,  
x teachers whose work experience in a school is more than five years, 
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x new teachers whose experience in the school is one to five years, 
by interviewing the new teachers who have started the work at school in September 2013.  
22 pre-school educational establishments and 15 establishments of general education (in total 37 educational 
establishments) started the work in school year 2013/2014. When gathering information on new teachers in Liepaja 
City educational establishments, it was clarified that teachers who have graduated university and whose work 
experience after obtaining teacher’s qualification is 1-5 years have started working in 15 educational establishments. 
Principals, teachers and new teachers (work experience 1-5years) of exactly these 15 educational establishments 
took part in questioning – in total 235 respondents, but 8 new teachers who have started their pedagogical work in 
school in September 2013 were interviewed. 
 
3. Results  
 
Adaptation on new teachers is the period when work relations with other colleagues (management, teachers, 
support and technical staff) are or just in contrary - aren’t formed. Process of adaptation is exciting time, full of 
obscurity and uncertainty when he new teachers need pedagogical and emotional support. Research results are not 
unequivocal by disclosing that the adaptation period was successful (and also very successful) for the new teachers 
who have received emotional support and also for those who didn’t receive emotional support from the school 
management (Table1). At the same time, it can be seen that a small part (16.8%) of new teachers who didn’t receive 
this support, have regarded the past period of adaptation in school as unsuccessful (Table 1). Table 1 shows that new 
teachers have received more pedagogical support, when compared with emotional support, from school management 
in their schools, in the result 83.4% of the new teachers have admitted their period of adaptation in the workplace as 
successful or very successful. 
 
Table 1. Emotional and pedagogical support of school management to the new teachers (n=60)  
 
  I received 
emotional 
support  
I didn’t receive 
emotional 
support  
I received 
pedagogical 
support  
I didn’t receive 
pedagogical 
support  
Past adaptation period Very successful 13.30% 3.30% 16.80% 0% 
Successful 26.60% 40% 66.40% 0% 
Unsuccessful  0% 16.80% 6.80% 10% 
The situation with emotional and pedagogical support from experienced teachers to the new teachers was similar. As 
we can see in Table 2, support of experienced teachers to the new teachers helps “managing” more successfully this 
period that is full of obscurity and excitement.   
Table 2. Emotional and pedagogical support from teachers to the new teachers (n=60) 
 
  I received 
emotional 
support  
I didn’t 
receive 
emotional 
support  
I received 
pedagogical 
support  
I didn’t receive 
pedagogical 
support  
Past adaptation period  Very successful 16.80% 0% 16.80% 0% 
Successful 38.30% 28.10% 48.30% 18.30% 
Unsuccessful  0% 16.80% 3.30% 13.30% 
Having analyzed the successful/unsuccessful period of adaptation of new teachers in relation with responsiveness of 
experienced teachers, it was discovered that during the period when the new teachers started their pedagogical 
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activity, their adaptation in workplace was mostly successful (successful – 41.6%; very successful – 16.7%) (Table 
3.), however, some new teachers became victims of mobbing during the adaptation period (6.6%).  
Table 3. Responsiveness of colleagues during the adaptation period (n=60) 
 Were the experienced colleagues responsive during the period of 
adaptation when you started the pedagogical work in this school? 
Yes, they helped No, I became a victim 
of mobbing  
Colleagues were 
neutral  
Was the 
adaptation 
successful? 
Very successful 16,7% 0% 3,3% 
Successful 41,6% 0% 25% 
Unsuccessful 6,6% 6,6% 0% 
 
Pretty often schools position the support team as experts where to go if school employees, pupils and parents of 
pupils need help, but the low role of support team in implementation of adaptation was discovered in this research in 
negative term. Research results testify that the mechanism of support team in Liepaja City schools towards a new 
teacher is weak: only 23.7% of new teachers have received emotional support and 40% - pedagogical support 
(Figure 1).   
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Figure 1. Aid of support team for the new teachers 
Different understanding of employees and employers on what new employees need to ensure successful 
adaptation in an educational establishment were found out during the interviews. Most important aspects that a new 
teacher wants expect from the principals to collaboration on pedagogical issues, support in problem situations, set 
of informal events during which to get familiarized with the employees, possibility to exchange experience, 
emotional sense of safety and possibility to trust. Results of interviews revealed that the new teachers have received 
help from school management only in pedagogical aspect and in those issues that are related with implementation of 
direct responsibilities. New teachers emphasised also the necessity for a mentor – at least during the first year of 
work.  
As it was already mentioned, only 8 new teachers started the work in any of Liepaja educational establishments in 
the school year 2013/2014 right after obtaining the diploma. Unfortunately a qualified and young teacher (in direct 
and figurative meaning) is actually a deficiency and problem in all educational establishments in Latvia thus 
implementation of well-considered adaptation process of new teachers in schools would be perhaps one of the most 
important support mechanism to hold the new employees in this field. Research results testify that in all inquired 
schools there are specific activity principles to facilitate adaptation of new teachers in the school, but data point also 
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to the fact that support program for new teachers was not implemented in schools were new teachers started the 
work and worked in school year 2013/2014 (also for teachers whose work experience is >5 years), and mentor was 
ensured only in 3 of 15 educational establishments (Figure 2).  
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Figure 2. Availability of mentor and support program for new teachers (n=15 schools) 
 
Principals of educational establishments where a mentor is provided, have positively assessed the activity of mentors 
during the process of adaptation of teachers, emphasising that a mentor helps not only introducing with the school, 
rules of the establishments, direct work duties and other organizational issues, but also supervises that the new 
teacher adapts in the school as soon as possible and gives also emotional and pedagogical support.   
Irrespective of the fact that the period of adaptation of new teachers in the schools included in the research was 
successful in general, the real situations of adaptation of new teachers in an educational establishment were found 
out by asking question to experienced teachers (m=160) and to the new teachers (n=60) about the memories in 
relation with the first years in pedagogical work in an educational establishment, by creating a summary of 50 
recognitions (Table 4.). By analysing the obtained recognitions, it can be concluded that most frequently positive 
experience in the answers of experienced teachers is related with responsive colleagues, support from the manager, 
adaptation activities. The experiences teachers, just like the new ones, when characterizing the period of adaptation 
felt stress, uncertainty about the lack of practical skills in the work with pupils, but it must be marked that answers 
of new teachers reveal different nuances connected with adaptation, such as: principals rarely inquired about further 
adaptation of new teachers, part of new teachers didn’t receive additional support unless directly asked. Negative 
experience is evidenced also by quotations that teachers in the school point to the place of a new teacher in the 
hierarchy of collective. Memories reveal also that the new teachers have met with unreasoned critics or little 
external stimulus and praises.  
Table 4. Characterization of adaptation period 
Experienced teachers (n=160) New teachers (length of pedagogical work > 5 years, n=60) 
I remember that everything was positively, I felt support 
from colleagues and management. 
I felt like in the secondary school when I was the new one in my class 
– uncertainty and anxiety. 
Memories are only positive. I liked the new challenge. 
I got in collective where there were many teachers that are 
more experienced than I therewith I felt safe. I showed the 
wish to fit in and soon I was accepted. 
School is not the work where you can hide aside. This is the special 
peculiarity that you have to talk, make friends. 
I got in the new block of the building and we were several 
new teachers which helped more to fit in. I was together 
with confederates. 
Principal came to me a couple of times to ask how am I doing with my 
direct responsibilities and more or less this was it. 
In the work I got a trusted person and often this person was a School arranged different events but they didn’t help me to find a 
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support and advisor and a good friend. place in any of the large companies of teachers. 
Every beginning is difficult. The main thing is to find the 
way. 
Management and collective were neutral. They helped with advise, but 
human factor was small. 
It was in two ways – difficult and later easier. I liked the welcoming. We, the new teachers, had confirmation. 
I felt “shock” because what I had imagined didn’t match 
with the reality. Everything that is connected with start at 
school was very difficult. 
Colleagues welcomed me with joy. I like going to school. 
I will always think that everything depends on the person. If 
you want, everything will succeed. 
Mostly I assumed myself the whole responsibility for 
adaptation. 
The principal came often to see the classes, this was a valuable 
experience. 
I started working in my school so I felt like in the family. Main thing during the adaptation is not to catch in the eyes of another 
teacher. 
Very positive and supporting collective who helped me. I’m easy going and ask when I need something. This is how I soon fit 
in. 
When I started work and got to know the collective, I had 
the feeling that I have always been there. 
Newcomers are not eagerly welcomed in collectives. I searched for the 
shelter in the school collective for a long time. 
I remember that I was very afraid to make mistakes. If I did something different, I heard rather remarks than praises. 
I did everything with large responsibility. Difficult time, in fact. You must know very much. 
The principal was encouraging and helped to find my place 
in the school. 
Manager introduced with me in the informal sitting of knowledge day. 
And I gradually fit in. 
There was loupe syndrome – stress all the time. I had mistakes. But no one pointed out it. I really needed help but I got 
only so much as I asked. 
I was quite confused. Theoretically I knew everything, but in 
praxis theory is far away from the praxis. I was nicely 
welcomed in the collective. 
Colleagues reacted to the newcomer differently. But I was also 
cautious. 
I had to demonstrate myself with my work, character and 
attitude. 
With love to work and positive attitude I could conquer many hearts. 
In the first year the teacher learns, in the second – learns, in 
the third – starts working. 
I never pointed out something to the older colleagues. This is a taboo 
in the school. 
Pedagogical activity after university was unknown, 
gradually I got to know it. 
I did my job and went home. I still don’t have many colleagues – 
friends. 
University doesn’t teach practical stuff so real praxis is more 
important. 
I like my work very much and everything connected with it, also 
adaptation. 
I was lucky with the colleagues. I soon fit in thanks to my nice colleagues. 
I remember that the management was the one that 
encouraged to good results and not to stop at what is 
reached. 
I worked in the school where I had learnt. Even walls helped me. 
Initially I worked only on half load therewith adaptation was 
slower that I planned. For a long time I didn’t know the 
whole staff. 
Adaptation of teachers may happen only in events. And we had very 
few of them. 
Evaluation from pupils and parents was important for me. 
Staff was in the second place. 
I remember that some colleagues already at the beginning pointed to 
my place in the hierarchy of collective. 
 
Memories of teachers on their adaptation period in school are related with negative experience which is testified by 
recognitions that teachers in the school from the very beginning point to the place of a new teacher in the hierarchy 
of collective. Memories reveal also that the new teachers have met with unreasoned critics or little external stimulus 
and praises. (Table 4.) 
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3.Conclusions  
Irrespective of the fact that the experienced adaptation process in memories of teachers is connected with 
positive and negative emotions, and that educational establishments haven’t offered a specific support program for 
more successful inclusion of new teachers in the school environment, adaptation period of most of the inquired new 
teachers has been successful. It is to be concluded also that it is necessary to pay attention to twelve educational 
establishments of Liepaja to introduce mentor’s activity in the school, by providing availability thereof to the new 
teachers at least during the first school year, thus specifying not only the scope of support staff, but also the subject 
of issues to be solved in accordance with the needs of the new teacher. 
 
References 
 
Boitmane I. (2008) Personala atlase un noverteana.- R: Lietikas informacijas dienests. 
Devos, A. (2010) New teachers, mentoring and the discursive formation of professional identity. Teaching and Teacher Education, 26(5), 1219–
1223. 
Grayson, J.L. & Alvarez, H.K.(2008)  School climate factors relating to teacher burnout: A mediator model. Teaching and Teacher Education, 
24(5), 1349–1363. 
Kreitner R. & Kinicki A. (1998) Organizational Behaviour. Boston: Irwin/McGraw Hill. 
Nasser-Abu Alhija, F. &Fresko B. (2010) Mentoring of new teachers: Correlates of activities and mentors’ attitudes. Procedia Social and 
Behavioural Sciences Journal, 2(2), 2497–2500. 
Noteikumi par pedagogu profesiju un amatu sarakstu (Regulations regarding the list of teachers professions and positions) (2011). Ministru 
kabineta noteikumi (Regulations of Cabinet of Ministers) Nr.354. Retrieved from http://likumi.lv/doc.php?id=229913 
Sharplin,E., O’Neill, M.&  Chapman, A. (2011) Coping strategies for adaptation to new teacher appointments: Intervention for retention. 
Teaching and Teacher Education, 27(1), 136–146.  
 
 
 
 
 
